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Abstract-This paper outlines how Reflective Pedagogy 
contributes to the development of students’ holistic learning by 
developing their competence, conscience, and compassion in 
Speaking class. The application of Reflective Pedagogy, which 
sets out a learning cycle from context understanding to 
evaluation, and the employment of student-focused topics allow a 
more holistic learning process to take place. Giving students 
more opportunity to experience a full cycle of learning from 
planning to performance results in a deeper level of learning. 
Furthermore, trusting students with the responsibility in the 
conduct of their learning course, provided with appropriate 
approach and structured monitoring, leads to a more thorough 
development. Utilizing self-evaluation and peer-evaluation 
rubrics is a way to sharpen the students’ cognitive awareness, 
whereas self-reflection and peer-feedback forms enable them to 
develop their conscience by exercising their empathy towards 
themselves and others as well as to reinforce their compassion by 
accepting and giving assistance to their peers. Furthermore, a 
recorded speech performance enables students to reflect and 
evaluate themselves and become essential to raise the students’ 
awareness of their strengths and needs. This collaboration allows 
them to develop their competence, conscience, and compassion in 
their own pace. 
 
Keywords: Reflective pedagogy, competence, conscience, 
compassion 
 
I.  INTRODUCTION 
Accomplishment beyond cognitive achievement is 
central in higher education. Reflective pedagogy emphasizes 
not only on how well we develop our knowledge, but also 
on our choice of action in learning, our consideration of the 
reason behind the choices, and our rumination about 
whether it works. Reflective pedagogy requires us to go 
through a process of self-observation and evaluation. When 
we are able to shift our focus from the classroom materials 
to our own learning process, we are able to gather 
information about our own learning. Furthermore, this 
information serves as the basis of further analysis and 
evaluation which enables us to identify our best practices 
and beliefs. As [1] stated: 
 
What [an individual] has learned in the way of 
knowledge and skill in one situation becomes an 
instrument of understanding and dealing 
effectively with the situation which follow. The 
process goes on as long as life and learning 
continue (44). 
Reference [2] claims that experience requires 
continuous interaction in order to make it dynamic, and 
reflective pedagogy allows us to create meanings from our 
learning experience which later enables us to comprehend 
and put value to those processes which involves recognition, 
examination, and judgment over our choices of actions. This 
may then result in changes and improvements of our 
learning performance. 
Reflection holds a key role in thorough development of 
learning practices. As individuals carry their own context, 
experience, belief, expectation, and attitudes towards 
learning, the reflection process might lead to different 
comprehension and value of the learning process. This 
becomes a valuable opportunity for them to develop not 
only ourselves, but also others in our learning environment. 
The different understanding of learning may result in 
different ability to value learning, and these differences are 
the key to develop oneself beyond one’s cognition. 
Sanata Dharma University is committed to the whole 
person education by imposing Ignatian Pedagogy, which is 
a form of reflective pedagogy, in its curriculum. As the only 
Jesuit University in Indonesia, Sanata Dharma University 
maintain the goal of Jesuit education which is forming men 
and women for others, as written in [3]: “men and women of 
competence, conscience and compassionate commitment,” 
(5). Therefore, reflective pedagogy becomes the foundation 
of the learning activity. 
Reflective pedagogy explores the possibility of the 
implication of the learning process with the intention of 
understanding and improving the learning process. 
Reference [4] suggests that the practice of reflective 
teaching is a continuous process that thoughtfully involves 
learners and that is taken one’s own experience as a learning 
factors in the application of knowledge during the course of 
learning. This experience helps the person to develop 
analysis of feelings and evaluation of experience, among 
others. 
The method of reflective learning has been applied in 
education for decades. It aims the context of life-long and 
experiential learning. Reference [5] state that many 
educators have identified reflective practice as an essential 
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factor in the substance of experiential setting. Reference [6] 
specifically defines reflection as “the process of stepping 
back from an experience to ponder, carefully and 
persistently, its meaning to the self through the development 
of inferences” (39).  
Furthermore, reflective learning does not only facilitate 
cognitive development, but also affective and moral 
development as stated in [7] and [8]. Therefore, the practice 
of reflective pedagogy is used in the process of experiential 
learning to develop not only competence, but also 
conscience and compassion. 
 
II. METHOD 
The research employed a model which was developed 
based on the principles of reflective skills development: 1) a 
dialog in a form of consultation which encourage students to 
make choices based on their ideas and beliefs in specific 
situations and 2) the fact that certain situation may involves 
unpredicted result, failure, and frustration as stated in [9]. 
To provide feedback on what to reflect, every performance 
was recorded and every student got the video of the 
performance. Students were also provided with learning 
journals, performance rubrics and peer-feedback forms. 
Participants were 30 students of Speaking IV class 
which consisted of 5 males and 25 females with the average 
age of 20,3 years. The decision to take Speaking IV class 
was partially due to the characteristic of the course which 
allows various contexts to be expressed by the students. The 
research was initiated in the beginning of spring semester 
2017 and is still in progress. Therefore, this article will 
present the findings from the data taken in the first half of 
the semester, covering 2 speech performances.  
At the start of the semester, the participants were 
introduced to the course design which presented the 
objectives of the course, the tools of reflective practice, 
course requirements and deadlines, and consultation 
schedule. During the course of the semester, each 
participant submitted a written reflection after every 
performance. The reflection was made based on the 
feedbacks they got during the process including their 
performance videos, learning journals, performance rubrics 
and peer feedbacks.  
Students’ reflection was designed to express the 
participants’ experience from two perspectives, their 
strengths and weaknesses. The design involved the themes 
presented in [4]: 1) what was unexpected, 2) what was 
unsuccessful and 3) what was frustrating, and the counter-
themes: 1) what was expected, 2) what was successful and 
3) what was pleasing. Students’ reflection covers the 
information about the contributing factors of students’ 
development. A total of 60 written reflections were 
collected, 2 from each student. The developmental 
objectives of the competence are the content and the 
delivery of the speech. There were two developmental 
objectives in the area of conscience: 1) independence and 
proactivity in the speech development process and 2) 
openness to differences. Finally, the developmental 
objectives of students’ compassion in this class are 1) active 
contribution in developing peer performance and 2) 
application of context in their speeches as tools to bring 
social and natural issues into light. 
Finally, a survey was given to assess the efficacy of the 
practice of reflective pedagogy. Participant completed a 
survey conducted after the submission of the second 
reflection. 
 
III. FINDING AND DISCUSSION 
Participants completed a survey consisting 14 items 
using a 4-point Likert-type scale with 1 as strongly disagree 
and 4 strongly agree as endpoints. The questions were 
designed around 4 themes which are related to the holistic 
coverage, they are 1) overall evaluation, 2) competence 
diagnostic value, 3) conscience diagnostic value and 4) 
compassion diagnostic value. The result of the survey is 
reported in Table 1. 
 
Table 1. Participant’s Evaluation of Reflective Pedagogy 
Theme Mean 
Standard 
Deviation 
Overall evaluation 
I have benefited from the process of 
writing reflection 
The performance videos were useful for 
my development 
The learning journal was useful for my 
development 
The performance rubrics were useful for 
my development 
The peer-feedback were useful for my 
development 
Competence diagnostic value 
The process helped me to identify my 
strength in giving speeches 
The process helped me to identify my 
weaknesses in giving speeches 
The process helped me to understand 
what I wanted to gain in this class 
and how to gain it 
Conscience diagnostic value 
The process helped me to become more 
responsible in finding resources to 
develop my speeches 
The process helped me to become more 
proactive in developing speeches 
The process helped me to understand my 
context and others’ contexts 
Compassion diagnostic value 
The process increased my participation in 
developing my friends’ performance 
The process helped me become aware to 
the social issues around me 
The process helped me make contextual 
contribution to the society 
 
3.50 
 
3.63 
 
3.17 
 
3.63 
 
3.53 
 
 
3.10 
 
3.70 
 
3.33 
 
 
 
3.20 
 
 
3.53 
 
3.80 
 
 
3.30 
 
 
3.47 
 
3.07 
 
0.51 
 
0.49 
 
0.65 
 
0.49 
 
0.51 
 
 
0.80 
 
0.47 
 
0.48 
 
 
 
0.61 
 
 
0.51 
 
0.41 
 
 
0.75 
 
 
0.51 
 
0.64 
 
Table 1 indicates that the participants found the 
reflective pedagogy model to be beneficial for their 
development. The reflective tools used in the learning 
process were found useful for their development in 
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Speaking IV class. The reflective process contributes to the 
development of competence mainly for the identification of 
the aspects that need to be developed by students in 
performing speeches. In the conscience aspect, the process 
mainly contributes to their understanding of context, both 
theirs and others, whereas in the compassion aspect, it 
contributes the most to their awareness of the social issues 
around them. 
The development of competence, conscience and 
compassion through the application of reflective pedagogy 
is the main purpose of this study. Even though the result of 
the survey shows the effectiveness of the method in 
developing students’ competence, conscience and 
compassion, it needs more detailed supports based on the 
developmental objectives that are elaborated in students’ 
reflections. It can be seen in the table 2. 
 
Table 2. Summary of Participant’s Reflection on   
              Competence 
1st Reflection 2nd Reflection 
Content of speech 
Strengths 
I stated my thesis clearly in the 
opening. 
I gave enough introduction 
about my topic. 
I used some facts and data to 
support my arguments. 
My arguments were connected 
between one and the other.  
 
 
 
 
Weaknesses 
My choice of topic needs to be 
more focused. 
My opening remarks need to be 
stronger to get audience 
attention. 
I did not clearly mention my 
thesis. 
I need to use more data to 
support my arguments. 
I presented too many personal 
opinions. 
I did not elaborate my 
arguments enough. 
My arguments were not 
presented in a 
comprehensive order. 
I repeated the same argument 
quite a lot. 
I did not end my speech clearly. 
Content of speech 
Strengths 
I stated my thesis clearly in the 
opening. 
I gave enough introduction 
about my topic. 
I used some facts and data to 
support my arguments. 
My arguments were connected 
between one and the other.  
My opening statement 
successfully got the 
audience attention. 
 
Weaknesses 
I still need to work on my 
opening statement. 
I need to use more data to 
support my arguments. 
I did not elaborate my 
arguments enough. 
I did not end my speech clearly. 
My speech could have been 
clearer. 
 
 
 
 
 
 
 
Table 2. Cont 
Delivery of speech 
Strengths 
I used understandable 
vocabulary. 
My pronunciation and 
intonation were okay. 
I made eye-contact with the 
audience 
 
Weaknesses 
I said to many filler phrases 
(e.g. you know guys, what 
is it? okay). 
I should have spoken louder. 
I still made grammatical errors. 
I mispronounced some words. 
My hands moved a lot. 
I need to make more eye-
contact. 
My expression looked very 
nervous. 
I should move around more. 
I should not move too much. 
Delivery of speech 
Strengths 
My speech was understandable. 
I used contextual vocabulary. 
I made eye-contact with the 
audience. 
My voice was loud and clear. 
 
Weaknesses 
I said to many filler phrases 
(e.g. you know guys, what 
is it? okay). 
I still made simple grammatical 
errors. 
My hands moved a lot. 
My expression looked very 
nervous. 
I should move around more. 
 
Table 2 presents the summary of participants’ evaluation 
regarding their competence. From the information, it can be 
seen that the participants identify more items on their 
weaknesses than their strengths as shown in the survey as 
well. However, the 2nd reflection shows an increase in 
participants’ identification of strengths and a decrease of 
their weaknesses compared to the 1st reflection. 
Contradicting evaluations such as the quality of the opening 
remarks, the clarity of the thesis statement, the elaboration 
of arguments, and the making of eye-contact also found 
more in the 1st reflection than in the 2nd reflection. This 
indicates that during the process of learning between the 1st 
and the 2nd performance, the participants experience 
changes which reduced the variety of their weaknesses and 
increase the variety of their strength based on their 
reflection of their competence. This is also shown in their 
progress score average as shown in Table 3. 
 
Table 3. Participant’s Average Achievement 
Items of scoring Average Score 
Test 1 Test 2 
Content 
Contextuality of topic 
Thesis statement 
Supporting material 
Organization  
Delivery 
Language selection 
Clarity of voice 
Accuracy 
Physical behaviors 
 
68.33 
65.00 
71.67 
68.33 
 
78.33 
76.67 
76.67 
60.00 
 
92.24 
81.89 
81.03 
84.48 
 
73.27 
96.55 
75.86 
82.75 
 
An increase of achievement occurs in almost all aspects 
of competence scoring. The highest increase occurs in the 
aspect of topic contextuality. This shows the development in 
the participants’ understanding of their context which allows 
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them to select more contextual topics in their speech. The 
aspects of language selection and accuracy, however, 
experience a decrease of achievement. This is related to 
their vocabulary and structure mastery which needs to be 
paid attention more. It can be seen in the table 4 
 
Table 4. Summary of Participant’s Reflection on Conscience 
1st Reflection 2nd Reflection 
Strengths 
I revised my speech more than 
once after getting feedback 
from the consultation. 
I used credible sources from the 
internet to gather 
supporting arguments. 
I practiced with some friends 
before my performance. 
 
 
 
 
 
 
 
 
 
 
 
 
  
Weaknesses 
I need more time to prepare my 
speech. 
I must make more time to 
practice. 
 
Strengths 
Consultations helped me make 
my speech more cohesive 
and coherence. 
I searched the internet for 
journals and other credible 
sources to gather supporting 
arguments. 
The feedback from the previous 
performance helps me to 
develop my speech. 
Group discussions were very 
helpful to draft my speech. 
I practiced a lot with some 
friends and performed in 
front of them before my 
performance schedule. 
The feedback from my 
classmates helps me 
develop my confidence. 
 
Weaknesses 
I need more practice. 
 
Table 4 presents the summary of the participants’ 
reflection in the conscience aspect. In contrast to the result 
of the reflection in the aspect of competence, the reflection 
in the aspect of conscience shows more strengths than 
weaknesses. The number of strengths identification 
increases in the 2nd reflection. This illustrates the 
participants’ development in this particular aspect. Changes 
that are visible are in their preparation effort. The 
participants state group discussions and practices help them 
in their speech writing and performance. Nevertheless, the 
reflections do not reveal anything about contextual 
understanding of others, as intended as one of the focuses in 
this aspect. It is, however, mentioned that the feedback from 
the classmates helps them develop their confidence. Even 
though this study does not present the analysis of the peer 
feedback, the peer feedback mostly started with an 
acknowledgement of the performer’s strengths and 
continued with suggestions of improvements. This shows 
the existence of contextual understanding of others. 
 
 
 
 
Table 5. Summary of Participant’s Reflection on Compassion 
1st Reflection 2nd Reflection 
Strengths 
Feedbacks from my friends 
helped me identify my 
strengths and weaknesses. 
  
 
 
 
 
 
 
 
Weaknesses 
Some of the feedbacks only 
stated “good” or “nice”. 
Strengths 
Inputs from my friends helped 
me develop my speech and 
performance. 
I tried to present my concerns 
in regards to what happened 
around me. 
Developing a speech was easier 
when I understood shared 
context between me and my 
audience. 
 
Weaknesses 
Some of the feedbacks only 
stated “good” or “nice”. 
 
There is not much information in the students’ reflection 
regarding the compassion aspect. However, the information 
taken from the peer-feedback forms shows that the 
participants are actively contributing to the development of 
their peers. The peer-feedback mostly starts with a 
compliment of the presenter’s strengths and is written in the 
form of suggestion when it refers to the presenter’s 
weaknesses. This shows the existence of respect among the 
participants, just enough to develop one another. 
 
IV. CONCLUSION AND RECOMMENDATION 
As evidenced by this study, reflective pedagogy model applied 
in this class serves as an interesting vehicle to develop students’ 
competence, conscience and compassion. First, the reflection is 
easily integrated to the course design in the curriculum. Second, 
the process provides students with autonomy in the course of their 
learning. Third, interaction between students and students as well 
as students and teacher can facilitate the exploration of shared 
context and common interests. Finally, it breaks the competence-
centered evaluation by taken the aspects of conscience and 
compassion into consideration in the evaluation. 
In retrospect, several adjustment and refinements in the model 
could improve the effectiveness of learning. A more detailed 
guideline on the reflective writing might result in a more focused 
learning experience. 
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